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Abstract 

Reflecting effective and psychomotor skills to teaching environment are as important as cognitive skills in learn¬ 
ing process. In this context, values are important to develop skills in affective domain. In this study, the opinions 
of the students who have been studying in three different countries (Iraq, Saudi Arabia, Turkey) were aimed to be 
investigated comparatively. Phenomenological Method, which is the one of qualitative data collecting methods, 
was used to gather the data. The study group was composed of 6th, 7th and 8th grade students in Iraq, Saudi 
Arabia and Turkey in 2009-2010 education term by the principles maximum variability sampling. In the study to 
collect the data, a researcher developed collecting tool including 9 values was used. The students' hand writing 
compositions and pictures were taken as basic data source. After examining the writings, more concepts were 
seen in helpfulness, patriotism and responsibility values were seen on the other hand scientific values were 
seen at least level of all. In action and symbol categories, the students in Turkey and in Religion category in Iraq 
have raised. The levels of students in Turkey and Saudi Arabia in scientific value were lowest, peace and freedom 
values in Iraq were seen at lowest level. In visual expressions of students' honesty, responsibility and respect 
were seen as rare emphasized value. Moreover, in visual expressions of students in Iraq, respect and patriotism 
were highest but honesty and responsibility were stated at lowest level; in Saudi Arabia peace was the highest 
but respect and honesty were at lowest level; in Turkey responsibility was the lowest but peace and patriotism 
values were at the highest level. 
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Values are the goals which serve as the guiding 
principles to the individual or to the other social 
entities, and which are desired beyond the relevant 
situations (Schwartz, 1994). Formally, values are the 
similarities between the features carried by the verb 
and the object of a concept. In theory, a value can be 
defined as an objective property. Qualitatively- in¬ 
ternally or externally- content can be confirmed or 
refused according to the attitudes of an individual 
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or a group in their endeavor (Ogletree & Hawkins, 
2001). According to Cafo and Somuncuoglu 
(2000), the concept od value as a term is an ele¬ 
ment of a shared symbolic system which serves 
as a criterion or or a standard in making a choice 
between method alternatives before displaying an 
action. Therefore, values education becomes out¬ 
standing in generating the knowledge as well as in 
using the generated knowledge to the benefit of the 
humans (Dilma<; & Ek§i, 2007). Thus, many phi¬ 
losophers from Platon to Aristotle, Kant and Dewey 
have thought about the significant role of character 
education in society (Heslep, 1995 cited in Milson 
& Mehlig, 2002). Values are the things that people 
consider important and run after so as to reach and 
obtain. They may be values such as properties, for¬ 
tune and health as well as spiritual values such as 
happiness, tranquility, love of God, patriotism and 
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liberty (Bolay, 2010). Beliefs, opinions and norms 
comprising the social culture each is thought to be 
a value (Tural, 1992). However, several classifica¬ 
tions/apprehensions are available with regard to 
values. Springer (1928) studied values in six groups 
as aesthetic, theoretical (scientific), economic, po¬ 
litical, social, and religious values whereas Rokeah 
(1973) analyzed them in two groups as goal values 
and instrumental values; and Schwartz (1992) in 
ten groups as power, achievement, joyfulness, stim¬ 
ulation, self-tendency, universalism, benevolence, 
traditionalism, obedience, and security (cited in 
Akba§, 2004). 

Values education focuses on the development of 
values along with values education and moral de¬ 
velopment. Yet, values education is different from 
moral development. Values education implies very 
covert opinions necessary for the students. On the 
other hand, moral development largely focuses on 
cognitive processes (Veugelers, 2000). Moral values 
comprise a component of humans system of values 
along with other values. In other words, each type 
of value is in an organic relation with each other 
as a part of a whole (Giingor, 2000). According 
to Bobaroglu (2002), beliefs, thoughts and ideals 
worth of living for all make up the values. If the 
values are displayed intuitively, it is the moral. If 
the knowledge of the values is displayed, it is ethics. 
However, values are not related to an individuals 
level of godliness (Godwin, 2006). 

A close examination of teaching in a systematic ap¬ 
proach shows that the most important components 
of the teaching system are the students, teachers, 
teaching materials, and learning-teaching envi¬ 
ronments. In order that the significance of those 
components is comprehended, they should be used 
in combination and effectively so as to attain the 
targeted goals (Yalin, 2008). In this sense, learning 
and teaching are the two different processes. Yet 
they are also in interaction with one another. Seen 
from the perspective of a student, we find that the 
student forms his/her own knowledge, mentality, 
personal values and identity (Veugelers, 2000). In 
this sense, it is important in the process of students’ 
learning the awareness of their affective properties. 
In this process, values education and the applica¬ 
tion of the values are conceptualized as a powerful 
vehicle of socializations. School in particular has 
always been an issue of concern for educators in 
the role of education in general and in the forma¬ 
tion of values (Bills & Husbands, 2005). Values, 
beliefs and attitudes may be interconnected in the 
discussion of educational applications (Halstead 8c 


Taylor, 2000). Ryan (1986) believes that schools are 
available not only for making children more intel¬ 
ligent but also for making them better (cited in Kim 
Suh 8c Traiger, 1999). Apart from that, it is pointed 
out that cognitive learnings are put in the centre in 
schools, but that behaviors related to affective field 
are excluded from the programme and are ignored 
(Bacanli, 1999). According to Aliciguzel (1998), in 
support of this finding, schools do not attach the 
due importance to affective education. It may be 
asserted that students do not acquire the necessary 
social behavior and the values related to the knowl¬ 
edge presented. So that education can perform its 
functions appropriately, values as well as knowledge 
and skills should be facilitated to students. It is im¬ 
portant for students to acquire those values so that 
they could socialize. Thus, affective fields learning 
could be transferred to an interdisciplinary dimen¬ 
sion through various methods and techniques. A 
high quality education supports affective influence 
as well as cognitive influence, and perceives the hu¬ 
man as a whole (Taylor, 1996). 

The role of values in education began to be dis¬ 
cussed hundreds of years ago, and values were 
directly or indirectly presented within education 
especially through curricula overtly or covertly 
(Akbaba-Altun, 2003). According to both struc¬ 
turalism (Prawat, 1992) and critical pedagogy 
(Giroux and McLaren, 1989), teachers cannot 
directly transfer values into their students (cited 
in Veugelers, 2000) because learners develop, 
make sense of and form their own concepts. Yet, 
teachers can encourage their students to develop 
some values, or they can try to affect them or to 
do more. They can ask their students what val¬ 
ues they wish to develop and how they make ef¬ 
forts to develop the learnt values. Of course all 
of them cannot be done overtly with a “covert 
curriculum”. However, this is not an excuse for 
teachers in how to study the values and in find¬ 
ing the importance for their students (Veugelers). 
Education and schools, in particular, have a big 
responsibility in forming the new cultural val¬ 
ues, in facilitating those values to the individuals 
and in removing some of the values in the social 
structure (Doganay, 2006; Ta§demir, 2009). Thus, 
positive values and attitudes form a significant 
part of school achievement. Learning activities 
help children to recognize their values to live in 
a multi-cultural and democratic society (Kim Su 
& Traiger, 1999). 

A review of field literature shows that the research 
topics usually centre around describing and clas- 
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sifying the values, who will teach and how they 
will teach the values, and the views of those who 
teach or who are going to teach the values (Dilmat; 
& Ek§i, 2007; Doganay & San, 2004; Halstead 8t 
Taylor, 1996; Haydon, 1998; San, 2005; Silcock 8c 
Duncan, 2001; Wilson, 2000). It may be said that 
studies concerning values education are still at a 
new stage. Therefore, empirical studies concerning 
the process of values education, the roles of teachers 
in that process, the place of values education in our 
system of education, citizens’ education and values 
education, values education in pre-service teacher 
training should be conducted (Balci 8c Yarpar- 
Yelken, 2010). It is observed that the views held by 
the target group whom the values are taught- that is 
to say, students- are not much studied in literature. 
Reflecting the cognitive level skills in learning into 
the teaching environment as well as enforcing the 
affective skills in the teaching environment makes 
significant contributions to the formation of mean¬ 
ingful knowledge. Thus, values are important in 
the development of students’ skills at the affective 
level. However, schools generally put cognitive field 
learning, which heavily consists of mental activities, 
in the centre; because this is traditionally consid¬ 
ered to be schools’ essential duty. Behaviors of af¬ 
fective field are, on the other hand, excluded from 
the curriculum, and were left to chance (Bacanli, 
1999; Bilen, 2001). This study aims at students’ 
readiness for values. Determining the perceptions 
of Turkish students receiving education in differ¬ 
ing locations concerning the universal values is also 
important in the formation of shared thought pat¬ 
terns. Shared values are among the most important 
factors generating social solidarity and making it 
persistent (Fichter, 1994). Therefore, it is believed 
that the research results will make significant con¬ 
tributions to values education. Hence, the views of 
Turkish students from three different countries and 
from three different grade levels (the 6 th , 7 th , and 8 th 
graders) regarding “peace, patriotism, respect, sci¬ 
entificness, liberty, honesty, affection and responsi¬ 
bility” are described in this study. For that purpose, 
answers are sought to the following questions: 

1 What are the shared perceptions of Turkish stu¬ 
dents educated in Turkey, Iraq and Saudi Arabia 
concerning the values? 

2 What are the differing perceptions of Turkish 
students educated in Turkey, Iraq and Saudi Ara¬ 
bia concerning the values? 

3 What are the outstanding concepts in each coun¬ 
try? 


Method 

Research Design 

The phenomenology design, one of the qualita¬ 
tive research designs, was used in this research so 
as to gather the data. Phenomenology focuses on 
the phenomena which we are aware of but we do 
not comprehend in depth and in details. Phenom¬ 
ena may appear in our world in many forms such 
as events, experiences, tendencies, concepts and 
situations. Phenomenology would be appropriate 
for researching the phenomena which are not un¬ 
familiar to us but which we cannot fully compre¬ 
hend. In this research each value is considered to be 
a phenomenon, and a detailed analysis of students’ 
perceptions according to the country and the grade 
level is aimed. 

Research Group 

Maximum variation sampling, one of the purpose¬ 
ful sampling methods, was used in determining the 
research group. Maximum variation sampling is 
forming a relatively small sample and reflecting the 
variation of individuals who can be on the side of 
the problem studied in the sample. The 6yh, 7 th , and 
8 th graders in the Turkish schools in Turkey, Iraq 
and Saudi Arabia in the 2009-2010 academic year 
were selected according to the principle of maxi¬ 
mum variation, and the study was structured in a 
manner so as to reveal the specific perceptions of 
those students as well as shared perceptions con¬ 
cerning the values. The distribution of a total of 308 
students according to the countries was as such: 146 
in Turkey, 29 in Iraq, and 133 in Saudi Arabia. An 
attempt was made to reach the same number of stu¬ 
dents in each country, but feedback was obtained in 
questionnaires in proportion to the concentration 
of students educated in Iraq. Through the data ob¬ 
tained from Turkish 6 th , 7 th , and 8 th grade students 
in three different countries, it was made secure that 
student characteristics were heterogeneous. 

The Measurement Tool and Its Development 

The data collected in qualitative research studies 
vary. The data obtained may be in the form of ob¬ 
servation notes, interview records, documents, pic¬ 
tures and other chart presentations. Thus, the stu¬ 
dents’ state of perceiving the values was examined 
through the method of document analysis. The mea¬ 
surement tool developed by the researcher which 
contained 9 universal values (affection, honesty, 
liberty, peace, benevolence, patriotism, scientific- 
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ness, responsibility) was employed. The composi¬ 
tions written by the students in their handwriting 
as well as pictures were used as documents of basic 
data source (Oz<;elik, 2010; Ta§demir, 2003; Tekin, 
2000; Turgut, 2000). 

The Process of Developing the Measurement Tool 

Describing the Problem; Goals and Determining 
the Questions: Through literature review, the goals, 
problem and sub-problem of the research were de¬ 
termined. In this process, general and specific ques¬ 
tions were formed around the questions “what is 
the purpose of the research?” and “what does this 
research aim to find out or determine?” 

Item Writing; Forming the Draft Form: The cur¬ 
ricula for Life Sciences (l st -3 rd grades), Science and 
Technology (4 th -8 th grades), Mathematics (l^-S* 
grades), Social Studies (q*-?* grades) were exam¬ 
ined in terms of the objectives to be facilitated to 
students, and the values available in the curricula 
and emphasized in literature are: being fair, car¬ 
ing family unity, independence, peace, scientific¬ 
ness, studiousness, solidarity, sensitivity, honesty, 
aesthetics, tolerance, hospitability, liberty, caring 
health, respect, affection, responsibility, cleanli¬ 
ness, patriotism, and benevolence (Milli Egitim 
Bakanligi [MEB], 2005). Nine universal values (af¬ 
fection, honesty, liberty, peace, benevolence, patri¬ 
otism, scientificness, responsibility) selected from 
those were included in the scope of the research. 

The measurement tool developed was designed in two 
stages. At the first stage students were asked to write a 
composition about what the values made them think; 
and at the second stage they were asked to draw a pic¬ 
ture of the values. In this way, students were given the 
freedom to choose their ideas, to associate them and 
to state them in their own words. In addition, complex 
learning products which cannot be measured with 
other methods were evaluated. The quality of knowl¬ 
edge possessed by students was determined more 
clearly through the drawing method. 

Receiving Expert Opinion and Forming the Pre- 
Application Form: The opinion of two experts, 
one of whom was a lecturer and the other was a 
teacher, was consulted for the “content validity” of 
the draft of the observation form (Biiyukozturk et 
al., 2008; Wiersma & Jurs, 2005). The experts were 
requested to evaluate each stage of the form on the 
scale of “appropriate”, “inappropriate” and “needs 
to be improved”. They were also asked to give their 
views regarding whole form and each stage in writ¬ 
ing. Based on the data coming from the experts, 
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Kendalls coefficient of concordance was calculated 
for each item, and the average correlation for the 9 
values was found to be .67. This result showed that 
the concordance between researchers was high, and 
that the measurement tool was usable. 

Performing the Application: The application was 
performed in Kir§ehir Cumhuriyet and Yiiceer pri¬ 
mary education schools in Turkey, in Kerkiik Qag 
private primary education school in Iraq, and in 
Riyad international Turkish school in Saudi Arabia. 
The scales were sent to school directors through 
shipping companies and school directors were con¬ 
tacted via the internet for application instructions 
and for feedback. 

Data Analysis 

Categorical analysis, which is one of the content 
analysis methods, was used in the analysis of the 
qualitative data, and the following four steps were 
taken in this process: 

Encoding and Selecting: The written data obtained 
from document analysis were put to computer us¬ 
ing the office programme and scanning the pic¬ 
tures. The texts were divided into pieces (context 
units). This made it possible to present the concepts 
in the text more clearly. 

Developing Categories: The results obtained in the 
document analysis were presented in the “approach 
of data representation according to categories” sug¬ 
gested by Miles and Huberman (1994). The findings 
were then interpreted in a way so as to be consistent 
with all the data collected, to make the data meaning¬ 
ful, to explain the relations between the findings, to 
establish cause-effect relations, to make conclusions 
out of the findings, and to explain the importance of 
the results. The data obtained (document records) 
were then examined; divided into meaningful parts, 
and the conceptual meaning of each part was looked 
for. Parts forming a meaningful whole were encoded. 
The encoding, which was determined initially ac¬ 
cording to the concepts, was done according to the 
concepts by re-organizing them after the removal 
of t some concepts from the documents. The codes 
under the determined themes were explained in re¬ 
lation to each other and were interpreted, and then 
the results were obtained. Five categories (definition, 
action, religion, effect, cause) in written statements 
and three categories (action, effect, cause) in visual 
expressions were grouped. 

Determining the Frequencies: Having determined 
the categories, they were placed and their frequencies 
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were determined. Thus, the density and importance 
within the categories were identified (Bilgin, 2006). 

Achieving Validity and Reliability: Reporting the 
data in details and explaining how the conclusions 
are reached are among the significant criteria of 
validity in qualitative research studies. Therefore, 
the data analysis process is described here in de¬ 
tails, and the samples thought to represent it in the 
written/visual texts were collected. Besides, those 
samples were also included in the findings part. 

Quotations are made and pictures drawn by the stu¬ 
dents are presented so as to support the researcher’s 
interpretations and to reflect the students’ perspec¬ 
tives. The abbreviations used in the research are: 
international traffic codes such as TR (Turkey), IQ 
(Iraq), SA (Saudi Arabia), 6, 7, 8 (grade levels), B 
(boys), G (girls) and order of the student. Thus, for 
instance: [IQ6E1] means Iraq, 6 th grader, boy, the 
first student. 

Conclusions, Discussion and Recommendations 

A general analysis of the perceptions of Turkish stu¬ 
dents attending schools in differing countries con¬ 
cerning the 9 values showed that the most concepts 
were formed in the values of benevolence, patrio¬ 
tism and responsibility while the least number of 
concepts were about scientificness. In terms of cat¬ 
egories, definition category had the most concepts 
while religion category had the least. In the writ¬ 
ten texts of students educated in Turkey and Saudi 
Arabia, definition was the most frequent concepts 
but religion was the least frequent. In the case of 
Iraq, however, the most frequent concept was defi¬ 
nition but the least frequent was symbol. Yet, the 
concepts prominent in the religion category were 
more with students in Iraq for each value. In the 
visual texts of the students, however, peace was the 
concept receiving the most emphasis while honesty, 
responsibility and respect received the least empha¬ 
sis. In terms of category, the action category had the 
most, but the result category had the least number 
of concepts. 

Perceptions of students in each country regarding 
the values were as in the following: 

The concept of peace was defined through the con¬ 
cepts of war, agreement, brotherhood, liberty, and 
affection. In terms of action, avoiding fights, being 
offended, unity and solidarity were included, and 
in the visual texts samples of talking and giving 
flowers were included. In addition, the students in 
Saudi Arabia, in contrast to the ones in the other 
countries, drew pictures of soldiers, people at war, 
(weapons) and dead soldiers in order to illustrate 


peace. The students in Iraq, on the other hand, ex¬ 
plained peace by using religious terms heavily in 
the region category. In general emphasis was laid 
on happiness, tranquility, respect, achievement 
and friendship following peace. Students in Turkey 
and in Saudi Arabia used Ataturk’s saying “peace at 
home, peace in the world” as the symbol. 

In defining the value of patriotism, such concepts as 
country, unrequited love, nation, homeland, and holy 
love were emphasized. Students represented it in ac¬ 
tion with protecting/fighting for, loving it, doing the 
military service; whereas they exemplified it visually 
with pictures of soldiers and wars. They explained pa¬ 
triotism with fighting for the homeland and being 
martyred for her. For the students in Turkey and in 
Saudi Arabia, the symbol was Ataturk, Qanakkale 
War, Turkish flag, Turkeys map, and Ataturk’s saying 
“how happy he is who says I am a Turk”. The students 
in Iraq, on the other hand, heavily used Turkeys map 
and Iraq’s map with the Iraqi flag. 

In defining the theme of benevolence, it was identi¬ 
fied with such concepts as help/cooperation, needs 
(materialistic and spiritual) humanistic duty, and 
mercy. Besides, the students in Turkey and Saudi 
Arabia used the concept of obligation. As the ac¬ 
tion, they used affection, respect (for the old), shar¬ 
ing, giving money to beggars, and helping the ani¬ 
mals in written statements while visually they drew 
pictures of helping the old/the disabled people, and 
sharing. In each country, they explained the con¬ 
cept with religious examples, while those educated 
in Iraq and Saudi Arabia also used the prophet’s 
sayings (habits) along with the other examples. This 
case showed that one should be faithful in order to 
be benevolent. The concepts of happiness, safety, 
and relaxing were made outstanding in conse¬ 
quence of benevolence. As the symbol, the students 
in Turkey and in Saudi Arabia used Turkish culture 
and Turkish Red Crescent. 

The value of respect was defined with the concepts 
of affection, important, good duty, and good man¬ 
ners/morals. In general the concepts of respect and 
affection were overlapping. They represented it 
in action with leaving one’s place to the old, kiss¬ 
ing hands, protecting the younger children/show¬ 
ing them affection, helping the old and respecting 
them. The action of kissing hands is emphasized in 
each country in writing and visually. The students 
in Turkey and Iraq explained the value with the 
love of God and with religious examples. In con¬ 
sequence of respect, the concepts such as peace, 
tranquility, facilitating, achievement/development 
and smiling people were emphasized. As the sym¬ 
bol, the students in turkey and Saudi Arabia used 
Ataturk while in each country they stressed the 
concepts of parents and teacher. 


1733 





EDUCATIONAL SCIENCES: THEORY & PRACTICE 


The value of scientificness received the least empha¬ 
sis, and in written statements it was identified with 
such concepts as discovery, reading, improvement/ 
development and beneficial/convenience. As the 
action, the concepts of working and thinking were 
emphasized. Besides, the students in Iraq chose to 
explain it in the religion category with religious ex¬ 
amples and with the prophets sayings about work¬ 
ing. In consequence, the concept of technology was 
used in each country and the pictures of techno¬ 
logical products were drawn. The students used 
such symbols as scientists, light bulb, laboratories, 
and scientists such as Newton, Edison and Galileo. 
The students in Turkey used Ataturk as the symbol. 

The value of liberty was defined with the concepts 
of independence, the right to do whatever one 
wants, rights (humanistic and natural), being free, 
being unrestricted (in thoughts and behaviors), and 
invaluable thing. Additionally, the concepts such as 
pressure/forcing, being hindered/not being permit¬ 
ted to speak and removing the prohibitions used by 
the students in Saudi Arabia. This also showed that 
the environmental factors were important in gain¬ 
ing the values. The students used reading, acting, 
speaking as they wished, making decisions, doing 
whatever they wanted without giving harm, and de¬ 
fending the self as the action. In consequence of of 
liberty, the concept of happiness as smiling people is 
emphasized. As the symbol, students, birds, books, 
nature, bird cage, prison and chains were used. 

In defining the value of honesty, such concepts as 
true path/true behavior, important and difficult 
were used. In each country, telling the truth was 
emphasized; and only in Turkey, being open, not 
stealing, telling the truth and showing correct be¬ 
haviors were used as actions. In visuals, students 
used the picture of scales in the meaning of avoid¬ 
ing counterfeiting, and the picture of returning a 
dropped wallet in the meaning of being good. In 
Iraq, students used religious examples in the reli¬ 
gion category to make explanations about honesty. 
Doing favors was emphasized in general. In conse¬ 
quence of honesty, such concepts as affection, re¬ 
spect, happiness and safety were formed. 

In defining the theme of responsibility, the students 
in each country used the concepts such as duty/ 
work, task, difficulty, human character/personality, 
all humans’ responsibility, important. The value of 
responsibility was defined as performing the duty 
eagerly, or as the task which has to be performed. 
Here it may be said that the students perceived the 
tasks assigned by others as responsibility, and that 
they used the concepts responsibility and obliga¬ 
tion interchangeably. As action, different examples 
were given in each country. For instance, in Turkey, 
such examples as studying, responsibilities in the 
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family, preparing for their OKS exam, performing 
the duties eagerly whereas in Iraq such examples as 
teachers’ teaching, responsibility in the family, giv¬ 
ing medical treatment, and passing the exams; and 
in Saudi Arabia examples such as being respectful, 
accounting for the behaviors, doing in time, hones¬ 
ty, studying, making the bed, keeping the environ¬ 
ment clean were given. In religion category, only in 
Iraq did the students make explanations through 
the prophet’s sayings, and they used the concepts 
about responsibilities in this world and for afterlife. 

The students in each country tried to define the 
value of affection through such concepts as loyalty, 
love, peace, nature, and feelings. As action they dis¬ 
played affection with respect, sharing and sacrifice. 
The value of affection was available in the form of 
caring for nature, people and creatures, and being 
loyal to someone. The students in Turkey and in 
Saudi Arabia formed concepts such as favor and 
moral feelings in the religion category while those 
in Iraq focused on the concepts of love of God and 
love of the prophet in addition to the others. In con¬ 
sequence of affection happiness was emphasized. In 
visuals, smiling was drawn in pictures. As the sym¬ 
bol, the students used flowers, hearts, mother and 
baby pictures. 

In consequence, although the perceptions of values 
of Turkish students receiving education in Turkey, 
Iraq and Saudi Arabia differed conceptually in some 
cases, they were largely similar. However, the con¬ 
cepts in the category of religion clearly increased 
in the case of students in Iraq. This case showed 
that the environmental factors were influential in 
perceiving the values. Indeed, children begin to 
learn the values at early ages in their family. This 
process, which starts in the family, continues with 
the media, the peers, nursemaids, teachers, and 
with communication in society (Halstead & Taylor, 
2000). Fielder (1967) also suggests that schools are 
not strong in the teaching of values, that mothers 
are stronger than teachers, and that social classes 
are more didactic than schools (cited in Ogletree & 
Hawkins, 2001). Yet, according to Doganay (2006), 
the answer to the question “when should the val¬ 
ues education be presented?” is always. Because the 
foundations of personality shaping are laid at early 
ages, the early years are more important. The family 
has an increased role in facilitating the values due to 
the fact that the children are under the responsibil¬ 
ity of their family before starting school. 

In relation to the value of scientificness, the num¬ 
ber of concepts of the students in Turkey and Saudi 
Arabia was smaller while the number of concepts 
for the values of peace and liberty was smaller in 
the case of students in Iraq. In visual representa¬ 
tions, however, the students in Iraq used respect 
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and patriotism most; and honesty and responsi¬ 
bility least. In Saudi Arabia they used peace most, 
and respect and honesty least; in Turkey they used 
responsibility least, and peace and patriotism most. 
Aslan (2007) found in research conducted with pri¬ 
mary education school teachers that “caring family 
unity” was the value facilitated at the highest level, 
whereas “responsibility” was the one facilitated at 
the lowest level. Teachers held the view that the 
most important causes for failing to instill in pri¬ 
mary education students the basic knowledge, skills 
and values were parents’ indifference, the over¬ 
crowded classrooms, and the lacking infrastructure 
in schools. On the other hand, Baysal and Saman 
(2010) found that the 5 th graders defined sensitiv¬ 
ity/responsibility, solidarity/cooperation, tolerance, 
studiousness, respect for people and for the envi¬ 
ronment- which were among the values expected 
to instil in students in the programme and which 
were in the affective field- correctly, and that mostly 
they held the values. Those results are parallel to 
the findings obtained in this current research. In 
addition to that, according to Kim Suh and Traiger 
(1999), such values as honesty, respect, protecting 
health, responsibility and respecting others’ rights 
should be systematically taught to the youth. 

With the enforcement of renewed primary educa¬ 
tion curricula, the process of facilitating the values 
is including in the programme content. It was found 
that the fewest number of concepts were formed 
under the value of scientificness in each country. 
Using language-based courses, especially stories 
according to the interdisciplinary philosophy could 
be a solution to such a problem. Stories create good 
examples and reference points for children. The 
relations between reading, writing, speaking, and 
searching for one’s emotions and creative ideas 
would a wonderful opportunity for values educa¬ 
tion (Kim Suh & Traiger, 1999). According to the 
findings obtained by Demirhan I§can (2007), a 
positive, intermediate level relation exists between 
students’ scores for the values and the end-of-the- 
year marks in the courses in a programme which is 
applied in integration with Turkish, Social Studies, 
and Science and Technology courses. This shows 
that the values education offered in this process is 
connected to students’ achievement. 

Research results shows that Turkish students of dif¬ 
ferent schools perceive different some of the values 
(scientificness, peace, freedom). Concepts of the 
students have been limited some values (written ex¬ 
pressions, such as scientificness and responsibility / 
visual expressions, honesty, responsibility, respect, 
etc.) 

Schools are important for students’ learning and 
in terms of time the process of their upbringing. 


In addition, formal education purposes; is planned 
within the framework of a program; is performed 
through teaching (Fidan, 2012). School curricula 
should consider values education important overtly 
or covertly. Inside the school and out of the school 
materials and human sources should be employed 
first in the curriculum development process, then 
in the application process because children of 
young age are not capable of understanding mor¬ 
als. But if moral values are not built in school life, 
it becomes more difficult in later years. Childhood 
period at school is an important period for moral 
education (Durkheim, 2004). In Akba§ (2004), it 
was concluded that teachers used activities of oral 
communication in values education, the values of¬ 
fered in school were not reinforced in the family 
home and in the environment, there was not co¬ 
operation between parents and the school, and that 
the values could conflict. Hoge (2002) also insists 
that values education should start at early ages and 
should continue all through school life. Therefore, 
course materials in addition to the overt objectives 
of the curricula, school facilities and activities, 
teachers, managers’ behaviors, social and cultural 
activities in and out of the school, social events are 
also important in that they contribute to the perma¬ 
nence of values education (Ta§demir, 2009). 

Similar research could be done in areas with intense 
Turkish population, and could be compared. Thus, 
the reliability of the results could be raised. Besides, 
contributions could also be made to the development 
process of primary education curricula containing 
hidden and open objectives for differing geographi¬ 
cal locations. In a similar vein, Dilma^, Kulaksizoglu, 
and Ek§i (2007) conclude that values education pro¬ 
gramme is influential in students acquisition of values. 
Arslan (2007) also states that when a rearrangement is 
needed in education, the starting point should be the 
curricula. However, it is also pointed out that the spirit 
of change should be given to teachers, the appliers of 
the curricula. Otherwise, the curricula cannot go be¬ 
yond being just a written document. Thus, teachers, 
parents, and learning-teaching environments- which 
have direct influences in the functioning of the pro¬ 
gramme- should be included in values education, 
because this would contribute to the process of val¬ 
ues education. Keskin (2008) emphasizes that values 
education is not an activity which is included in the 
curriculum and which could be actualized through 
the change of curricula, and that schools should be 
structured appropriately to be able to instill in the stu¬ 
dents the values. Besides, determining teachers’ and 
parents’ perceptions of values in the later studies and a 
comparison with students’ perceptions cay contribute 
to the process of values education. 
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